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A.j 
For many decades Aboriginal and Torres Strait Islander educators have been advocating 
for quality resources that will better equip classroom teachers so that they have the neces­
sary competencies to teach our children. This book entitled Aboriginal and Torres Strait 
Islander Education: An introduction for the teaching profession is an essential resource 
for teachers, particularly undergraduates. It offers clear insight into Aboriginal and Torres 
Strait Islander education whilst offering a number of perspectives and personal experi­
ences from the various Aboriginal and Torres Strait Islander authors and educators. 
Quality teacher education is absolutely essential to the social and economic security 
of Australia. It is a well-known fact and backed by research that the most important 
factor in influenCing student achievement is quality teaching. Furthermore, investment 
in teacher education not only increases the academic performance of students but also 
reduces the need for remedial programs. This resource gives teachers the opportunity to 
become familiar with our history since colo~isation, and to understand that the impact 
of that history. in one way or another. affects the performances of Aboriginal and Torres 
Strait Islander students, Teachers who become more culturally competent are then able 
to effectively teach Aboriginal and Torres Strait Islander students and provide an educa­
tion that creates pathways to independence. employment and lifelong success, Increased 
understanding of and respect for Aboriginal and Torres Strait Islander histories. heri­
tage and cultures by all teachers will playa major role in bringing about the accelerated 
improvement we are seeking. 
The critical importance of education. particularly English literacy and numeracy, and the 
impact it has on improving the lived experiences of Aboriginal and Torres Strait Islander 
peoples cannot be disputed, Whilst a degree of progress has been made in recent years, 
education systems and sectors. particularly schools, are failing far too many Aboriginal 
and Torres Strait Islander students, Dr. Mark Rose calls it the 'silent apartheid', In Rose's 
words. 'the "silent apartheid" is a knowledge or intellectual segregation that targets the 
"colonisation of the mind· ... As a result, non-Indigenous Australians ignore or dismiss 
Aboriginal and Torres Strait Islander culture. histories and world views as unimportant or 
irrelevant. Far too many Australians have no concept of the unique place Aboriginal and 
Torres Strait Islander people have in the world. that uniqueness being that we have the 
oldest living culture, This uniqueness should be promoted and celebrated, not dismissed 
and ignored. Teachers, as the gate keepers of knowledge and the instruments of cultural 
II 
change, have a crucial role and responsibility in making this fact known to all students 
under their care and supervision. 
It is the role ofteachers to equip themselves with the knowledge of Aboriginal and Torres 
Strait Islander history so that in their teaching they can dispel myths about Aboriginal and 
Torres Strait Islander people and ensure that all their students know the true history of 
our nation. Teachers also need to develop their cultural competencies so that Aboriginal 
and Torres Strait Islander students receive an education that enables them to exercise 
their rights and participad fully in Australian society. This resource will assist teachers 
in gaining some knowledge and understandings in Aboriginal and Torres Strait Islander 
education, as well as offe9ng useful tips for those who work with our children. 
After 21 years of the national Aboriginal Education Policy and the rhetoric about the 
importance of Aboriginal and Torres Strait Islander education, there is still a signifi­
cant gap between the educational outcomes of Aboriginal and Torres Strait Islander stu­
dents and other Australian students. The trend by education systems and sectors across 
Australia to ensure that Aboriginal and Torres Strait Islander Education is a priority and 
to 'close the gap' will be achieved when all our children enjoy quality teaching by cultur­
ally competent teachers. 
" 
The Aboriginal and Torres Strait Islander people contributing to this book are highly 
educated individuals and professionals in their own right. They write on their personal 
and professional experiences in concert with extensive substantiated research. Their con­
tributions to this book are a testament to the commitment that each has to significantly 
improving teacher education and subsequently the educational outcomes of Aboriginal 
and Torres Strait Islander students. I encourage you to read this book and learn from 
the depth of experiences brought together in this one publication; our people telling our 
story. 
Carol Garlett 
Chairperson 

Western Australian Aborginal Education and Training Council 
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